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OCOBJIMBOCTI PE@QOPMYBAHHSI !'IIKIJII)HOT OCBITH
B CIVIbCBKIN MICHHEBOCTI YKPAIHMU VY 1953-1964 pp.

Anomauia. Mema Oocnidxycennsa noiseac y momy, wob Ha
OCHOGI aHANi3Y, 3AIY4eH020 00 CIAMmMmI Mamepiany, Onepyody Hoeim-
HIMU RPUHYUNAMU | MEMOOAMU HAYKOBO-ICMOPUUHO20 NI3HAHHSA, 00C-
JOUMU PO3BUMOK CePeOHbOl WKIIbHOT OC8IMU ) CilbCbKill Micyesocmi
Yxpainu y 1953-1964 pp. Memooonozia 00ocniodicenus cnupacmocs
Ha NPUHYUNY ICMOPU3MY, HAYKOBOCHI, epuixayii, asmopcokoi 00 ‘ex-
MUBHOCMI, HA BUKOPUCIAHHA ICIMOPUKO-CIAMUCMUYHO20, THCIUMY-
YitiHo2o, CcUCmemMHO20 mMa NPoOIeMHO-XPOHONO2IUHO20 MEemoody, a
MAKodc Memoodié NOPIGHANLHO20 CYONICEHHS 1 )3a2aNbHIOBANbHO2O0
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ymosueody. Haykoea noseusna. llpocmediceno OuHAMIKY pO36UNKY
cepednvoi ocsimu ¢ 1953—1964 pp. y cinvcvkitl micyesocmi. 3pobinero
OemanvHull auaniz ma no2iubieHo 3HAHHSA NPO HASIGHI HA MOU Hac
Gopmu naguanns cenan. Ilpoananizosano nosumueHi cmopouu i He-
odonixu oceimuix mparcghopmayin 1953-1964 pp. Jlo nosumusy 3apa-
X08YEMO NOOONAHHSL MATOOCGIYEHOCI CelsH, HecamueHull OiK — Hecmava
K8AIi(IKOBAHUX KAOPIB, 3MEHULEHHS 200UH, BIOBEOCHUX HA CYMAHIMAPHY
CKAA008Y, NEPeoOMSNCEHHS YUHIE DIIbUOCI CIIbCOKUX WKL NPaYyero
y npoyeci 8upobHU1020 HAGYAHHS ma 6ldipeanicmb yici npayi 6iod
BUXOBHUX 3A60AHb WIKOAU, NEPEMBOPEHHsI WIKITbHUX 3aKA1A0i8 HA
MO2YmHIX KOOpOuHamopie ioeono2iunoi pobomu. Bucnoexu. Omoice,
y nepiod 3 1953 0o 1964 p. npouiwos cxnaduuil npoyec nepebyoosu
cepeonvoi wikonu. 13 1958 p. samicme cemupiuno2o HaguanHs 6600UNOCH
0008’513K06€ 60COMUPIYHE, A NOBHY CePeOHi0 0CGIMY MOICHA 6Y10
3000ymu y mpu emanu. Ompumasuiu HOGHY CepeoHio 0C8imy, npo-
0082ICYIOUY HABUAHHSL Y WKOJIL CITbCHKOL Ut pOOIMHUYOL MOOOI Ab0 Y
Mpyoo0siti NOATMeXHIUHIl WKOI i3 UpoOHUYUM HagyanHAM. 0008 '53-
KOBUM Y CIapuux K1acax cmaio i 8UpoOHUYe HABUAHHS, SKe ICHY8AII0 Y
cinbebKiti micyesocmi y popmi YuHIBCbKUX 6UpOOHUHUX Opuead. 3ae6-
OSIKU TIOMY CLTbCOKI CAPULOKTIACHUKY OMPUMATU MONCIUBICIb 3000yMu
nepuii npoghecitini Hasuku. Takum YUHOM, PO3GUMOK WIKIIbHOL 0ceimu y
CIMbCLKIL Micyedocmi donomie po3e’sizamu 0OHe I3 OCHOBHUX 3A6-
0anb — NOOONAMU MAOOCBIUEHICb CLIbCbKO20 HACENeHHA Ma HA0a8
CIbCOKUM MEUKAHYAM MONCAUBICMb NPOOOBHCUMU OCBIMY 8 MeXHi-
KyMax i cintbcvko2ocnooapcokux BH3.

Knrouoei cnosa: ykpaincvke ceno,; peghopma ocsimu; Haguaiv-
HUL npoyec; WKoA, 8UPOOHUYE HABUAHHSL.
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PECULIARITIES OF SCHOOL EDUCATION PERFORMING
IN THE RURAL AREAS OF UKRAINE IN 1953-1964

Summary. The purpose of the research is to research the deve-
lopment of secondary school education in the countryside of Ukraine
in 1953-1964 on the basis of the analysis of the references, using the
latest principles and methods of solidly historical cognition. The research
methodology is based on the principles of historicism, scientific character,
verification, authors’ objectivity, and the use of historical-statistical,
institutional, systematic and problematic-chronological methods, methods
of comparative judgment and generalizing inference. The scientific
novelty. The dynamics of development of secondary education in the
rural areas in 1953-1964 was traced. A detailed analysis for in-depth
knowledge of that time forms of training of rural people was made.
The positive aspects and disadvantages of the educational transfor-
mations of 1953-1964 were analyzed. One of the advantages was the
elimination of illiteracy of rural people; among the negative aspects
were shortage of skilled personnel, reduction of hours devoted to
humanity subjects, overloading most rural schools pupils with labor
during industrial training, and divorcement of that labor from the
curricula, the transformation of schools into powerful coordinators
of ideological work. Conclusions. In general, the period from 1953
to 1964 was marked by a complex process of secondary school restruc-
turing. Since 1958, instead of seven-year, a compulsory eight-year
school education was introduced, thus, full secondary education could
be received in three stages: after finishing full secondary school, by
continuing education at a school of rural or working youth or in a
labor polytechnic school with industrial training, which was compulsory
in the upper classes and, in the rural areas, was functioning in the
form of pupil’s production brigades. It was thanks to it that rural pupils
of senior classes could receive the skills of work. So, the development
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of the school education in the rural areas helped to solve one of the
main tasks — illiteracy among rural population — and gave rural people
the opportunity to get further education in training colleges and
agricultural higher educational institutions.

Keywords: Ukrainian village; educational reform; educational
process; school; industrial training.

Problem statement. Nowadays, Ukrainian society witnesses a
complete transformation of the usual way of life through a series of
reforms that have resulted from the aspiration of our people for the
European integration as one of the key requirements of the Revo-
lution of Dignity. These were judicial, anti-corruption, pension, medical
and educational reforms, which, when implemented, immediately
gave rise to the Ukrainians’ complaints. In this context, the educa-
tional reform or the New Ukrainian School reform, according to which a
transition to a 12-year school system took place in the academic year
2018/2019, has stood out as the educational institutions have became
autonomous, and the share of the Ukrainian language in the educa-
tional process has increased significantly.

However, the implementation of the educational reform has
immediately encountered many difficulties, ranging from the banal
lack of funds needed for its implementation (especially in rural areas)
to the inability of a large number of teachers to accept the philosophy
of the New Ukrainian School, oriented towards European values. In
addition, the reform has caused indignation of neighboring countries —
Hungary and Romania, which considered it would narrow minority
rights to study in their native languages. Therefore, many scholars
hold that instead of a full-fledged educational reform the Ministry of
Education carried out only a so-called «redecoration» of the educa-
tional achievements of the period of independence and updated the
education reform of 1996.

In view of this, we consider that referring to the past experience
can help facilitate effective performance of the New Ukrainian School
reform, both in the cities and rural areas, and fix inefficiencies that
have become apparent in the process of its implementation. Its objective
analysis can undoubtedly be useful in solving many problems of modern
educational sector, and to avoid possible errors in the future. In this
context, the period of 1953-1964 — Khrushchev’s Thaw period — is of
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particular interest because, in spite of its half nature, after extremely
difficult years of the war, repressions and famine, there were profound
changes that significantly influenced the transformation of all spheres
of cultural and spiritual life of Ukrainian rural people, including, of
course, the educational sector. Scientific reflection and critical analysis
of the schooling reform of 1953-1964, as well as the implementation
of innovations in rural areas will help to provide a holistic view of
the educational transformations of our state.

The analysis of sources and recent researches. The period of
the national history which lasted from 1953 to 1964 is the subject of
study of many historians and scholars of other sciences. In particular,
profound data on secondary school reform of the period in question
are presented in the scientific papers of Y.S. Berezniak, A.D. Bondar,
.M. Romaniuk. However, when using scientific research data, it is
necessary to take into account the period in which they were created
(1960s), hence, the contents should be treated objectively and critically.
Scientific papers by modern scientists, such as K.M. Timchuk,
0O.Yu. Kaganova, H.l. Lysenko, who have elaborated on the issues
relevant to our topic, complement our research, too.

The publication’s purpose. The purpose of the paper is, on the
basis of the analysis of the references, using the latest principles and
methods of solidly historical cognition, to research the development of
secondary school education in the countryside of Ukraine in 1953-1964.

Statement of the basic material. In the early 1950s, secondary
schools, which later on underwent significant reforming, were the
main element of the educational processes in the villages of the USSR. It
is worth noting that by 1958 all general schools had the following
structure. Children of junior school age (7-10 years old) attended
four-year elementary school. The next stage was a compulsory seven-
year school for children aged 7 to 13-14, followed by secondary (ten-
year) school for young children aged 7 to 17-18 years old. During
1953-1957 the introduction of labor in the elementary school, as well
as practical classes at workshops and school educational-experimental
plots for the pupils of the 5th — 7th forms was the most significant
change in the secondary school curriculum (TsDAHO Ukrainy, f. 1,
d. 31, c. 369, p. 2).

At the end of the 1950s, the reformer and remarkable individual
of Thaw period M.S. Khrushchev made new transformations in the
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educational sector. On December 24, 1958, the Session of the Supreme
Soviet of the USSR adopted the Law on the Strengthening of the
Relationship of School and Life and the Further Development of the
National Education System in the USSR, which determined the main
tasks that arose at a new stage before the Soviet school (Tymchuk,
2011, p. 66).

According to that new documentary and regulatory structure,
since the end of the 1950s education was got in two stages. The first
stage consisted of obtaining compulsory secondary education, and
the second one was divided into three types of complete secondary
education:

a) schooling at a working and rural youth secondary school;

b) schooling at a secondary general labor polytechnic school
with job training;

c) training a part of youth in secondary specialized educational
institutions.

Since then, instead of compulsory seven-year secondary education,
general eight-year education had been introduced. Already in 1960,
95.5 % of the pupils who finished the seventh form passed the eighth
class (Fedorenko, 2008, p. 186).

The transition to the new system of education was carried out
gradually, firstly in the junior school, and then in the senior school.
There were also changes in the curriculum (there were introduced
some elements of history and science in the 1th — 4th forms, and in
5th — 8th forms the number of mathematical and natural sciences was
increased due to the reduction of humanities) and textbooks that were
adapted to new curricula.

Reduction in the number of academic hours for humanitarian
disciplines caused indignation in some prominent educators, including
V.0. Sukhomlynsky, who began to complain about the threat of
lowering the level of general secondary education and the lack of schools
for more gifted children (Kahanov, 2018, p. 69).

The introduction of industrial training was a new idea of the
school curricula in the mid-1950s — early 1960s. This was, in fact, a
practical application of the so-called Leninist idea of a labor poly-
technic school introduced in the 1920s when all senior schools were
reorganized into vocational schools. The official version of government
was that the secondary education of young people should be «based

ISSN 2312-2595 (Print) 1SSN 2664-3715 (Online)



246 Yanina Fedorenko, Olga Krichker

on a combination of learning and productive labor so that all young
people of this age were included in the socially useful work» It should be
noted that industrial training had been practiced since the academic
year 1954/1955, and the background to its implementation was the
creation of vocational groups at schools and guided tours to various
forms of production. In the academic year 1955/1956, workshops on
the basis of agriculture, mechanical engineering and electrical engineering
were implemented in the educational process. Technical and agricul-
tural groups at secondary schools contributed to the improvement of
knowledge and skills received at educational workshops during practical
classes (Kushnir, 2014, p. 70).

Industrial training was practiced in the 8th — 10th forms. The
establishment of productive training in schools was dictated by the
resolutions of the XXth Congress of the Communist Party of the
Soviet Union. The authorities insisted on the reconstruction of the
educational work in high schools for deeper industrial specialization
so that the youth after a 10-year school had a good basic education
paving the way to higher education. Moreover, the youth had to be
prepared for practical work, because most of school graduates started
to work immediately after finishing school in various sectors of the
national economy. After the implementation of the new educational
reforms, this kind of education had become one of the main obligetory
points in the curriculum in the upper classes, providing rural youth with
specialized education, thereafter stopping their migration to the city.

Schools which shifted to the industrial training program had
special curricula, according to which there were 6 hours of industrial
training per week in the 8th — 10th forms. Teaching loads increased by
2 hours, while the number of academic hours for Ukrainian and Russian
Literature, Physics, Chemistry, History, Foreign Languages was reduced.
The program also provided for a 25-day workshop practice in the 8th
and 9th forms.

Pupils’ production brigades created at rural high schools became a
common form of industrial training in the villages of Ukraine during the
specified period. Their task was to combine educational work at
school with collective farm production. Pupils’ brigades were organized
throughout the USSR. The largest number of them was concentrated
in the Crimean, Kharkivs’ka, Kirovograds’ka, Odes’ka oblasts.
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The work of the pupils’ brigades was organized in the following
way: for instance, Novoprazs’ka high school production brigade (in
Kirovograds’ka oblast) established in April 1957 united 117 pupils, who
were allotted 91 hectares of land, necessary tools and equipment by the
collective farm management. Pupils studied for 5 days and worked one
day in the field. During holidays the brigade cultivated the land plot 4-6
hours five days a week, while Saturdays and Sundays were days off used
for excursions, sports and amateur performances (Bondar, 1968, p. 118).

The results of the school brigades’ activity were quite signi-
ficant. Pupils’ industrial brigades of Novoselytsia secondary school
in Shpoliansky district gathered in the crops 92 dt/ha of corn grain
from a five-hectare plot, Voznesens’ka secondary school in Zolotonis’ky
district — 89 dt/ha of corn per 4 hectares and 35 dt/ha of wheat of the
same space; Kozatska secondary school of Zvenigorods’ky district
67 dt/ha of maize corn, 37 dt/ha of wheat and 300 dt/ha of beets per
five hectares, Victorovs’ka secondary school — 422 dt/ha of sugar beet
per 4 hectares. In 1959 in Ukraine about 5.000 school production
brigades united 200.000 senior pupils who were allotted 100 thousand
hectares of land (TsDAVO Ukrainy, f. 5111, d. 1, ¢. 193, p. 73).

The lack of the skilled personnel in Ukrainian villages made the
Ministry of Education of the USSR develop programs for rural schools
for the preparation of agricultural machinery mechanizers of multiple
types. In the academic year 1960/1961, almost 70 schools in Kirovo-
grads’ka oblast followed the new industrial training program preparing
mechanizers of multiple types (Zavadska, 1964, p. 126). Senior pupils of
these schools were supposed to learn to drive tractors, combine harves-
ters and other farming equipment, acquire knowledge and skills in me-
tallurgy, electricity, and study the basics of agronomy and zootechnics.

The organization of industrial training according to the require-
ments of the new program was influenced by such important factors
as special economic conditions of the district and school. For example,
Bogdanovs’ky secondary school in Znamens’ky district of Kirovo-
grads’ka oblast trained mechanizers of multiple types on the basis of
the educational and research facilities of the school, which was an
integral part of the collective farm and had a land plot, a garden, an
apiary, tractors, a motor vehicle, a combine (Zavadska, 1964, p. 126).

Pupils combined studying compulsory secondary education
course subjects (Biology, Chemistry, Physics, Mathematics) with

ISSN 2312-2595 (Print) 1SSN 2664-3715 (Online)



248 Yanina Fedorenko, Olga Krichker

optional — Machine Science, Mechanization of Agriculture and The
Basics of Agricultural Production. That school developed an effective
learning and practice system, which included three components:
a) «learning by doing» classes in the agrobiological classroom, in the
mechanization classroom, as well as outside in the natural environ-
ment; b) workshop field practice; c) a complex of «learning by doing»
experiments on the cultivation of some crops.

Research work in rural schools became an integral part of the
industrial training programs. In particular, in 1961, 1.300 production
brigades were engaged in research work, and in 1962 they were already up
to 2.000. Collective farms, state farms, plant breeding stations, variety test
plots, etc. provided assistance in carrying out experiments at schools.

Thus, in Cherkas’ka oblast, over 200 pupil brigades worked as
assigned by research institutes; in Kharkivs’ka oblast 128 brigades
carried out 25 experiments on crop science and livestock raising with
12 out of these experiments being assigned by scientists. Many rural
schools established contacts with leading higher education institutions.
One of them was Ivanivs’ka secondary school in Kyivs’ka oblast which
cooperated with the Institute of Plant Physiology of the Academy of
Sciences of the USSR and, upon its recommendations, conducted
experiments on the study of the impact of microfertilizers on maize
crop. Korsun-Shevchenkivs’ka school was under the auspices of the
Department of Agronomy of Odessa Agricultural Institute and, on its
instruction, conducted a study on the application of micronutrients in
maize cultivation (Zavadska, 1964, p. 129).

A common type of production training was the work of pupils’
brigades on livestock enterprises, dairy, poultry farms. So, one of the
first learning and practice farms was established in Sums’ka oblast in
Chornoplatovs’ka Secondary School, where 86 calves were placed
under custody of pupils (Kolosova, 1960, p. 42). Combining their
knowledge of zoology and breeding, pupils tended for animals, ob-
served their behavior and development, and received practical skills
while deepening knowledge of school subjects.

However, there were very serious shortcomings in the work of
pupils’ brigades, the first and foremost of which was overloading of
children of most rural schools with agricultural labor and distance of
that labor from the educational objectives of school. For example, 70
students of Azovs’ka high school pupils’ brigade in Crimean oblast
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were allotted 260 hectares of land. They could not farm the fields
properly and it was obvious that the pupils could not keep the crops
they cultivated; as a result, they did not have the planned harvest. In
addition, they did not acquire knowledge and skills described in the
curriculum (Bondar, 19678, p. 171). Many rural schools throughout
the USSR faced such a problem. For example, pupils of Talalaievs’ka,
Smilivs’ka, Hlyns’ka, Tereshkivs’ka schools of Romny district in
Sums’ka oblast were overloaded with labor in «learning by doingy»
brigades. There was about one hectare of land per pupil who, of course,
could not cultivate it qualitatively (TSDAVO Ukrainy, f. 166, d. 15,
c. 3045, p. 120).

In the early 1960s, industrial training plans were rethought to make
them more realistic, more adaptable to life. Pupils’ brigades remained
one of the forms of labor and professional training at schools, but the size
of the land plots given to them was reduced. Since then, it depended
on the number of pupils in the brigade, the degree of mechanization
of the economy, as well as the time they could set aside for labor.

During 1950s — 1960s schools of rural youth were also a com-
mon form of education in rural areas. In these schools, seven-year
school graduates who worked on collective farms could receive secondary
education and upgraded their skills (Bereznyak, 1964, p. 32). Such
schools were usually evening or part-time, located as a separate edu-
cational institution or as organized classes in primary, seven-year, or
secondary schools. In some oblasts (Kyivs’ka, Cherkas’ka, Chernihivs’ka)
rural youth schools were created right on livestock farms or in collective
farm brigades (TsDAVO Ukrainy, f. 166, d. 15, c. 2709, p. 6). They
were popular: in the academic year 1955/1956 there were 2.808 schools
of rural youth which accounted for 81.8 thousand students («Kulturnoe
stroitelstvo», 1956, p. 119), and in the early 1960s their number increased
almost threefold. There were one or two, rarely three classes in schools
of rural youth. For example, in the village of Berezova Balka, in Vol-
hans’ky region of Kirovograds’ka oblast in 19571958 there studied
26 people in two classes (9th and 10th forms) of secondary school
(DAKO, f.r-3175, d. 6, c. 383, p. 9), and in the village Kutsevolivka
of Onufriivsky district of the same oblast there were organized 3
classes of rural youth with 21 pupils (DAKO, f.r-3175, d. 6, c. 327, p. 56).

There was also a kind of evening school of rural youth — training
school where students combined getting general education with up-
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grading their political literacy. Training schools operated mostly in
Western Ukraine, where the policy of the Soviet power was not popular
among the population. In the villages of Chernivtsi region, there were
organized 35 training schools (TsDAVO Ukrainy, f.5111, d.1, ¢. 321,
p. 28). The creation of such educational institutions motivated young
people to learn there by material interests, because they received 5%
wage supplements on collective farms, and after their graduation they
took a degree of the master of collective farm production, whose
salaries were 10-15% higher than of an average farmer (Alterovich,
1969, p. 91).

More than a half of rural youth school students were made up
of young mechanizers, livestock breeders, and section leaders. According
to the data of the Agriculture and Procurement Department, as early
as in the beginning of 1960s, after the Law on Strengthening the Re-
lationships of School With Life and Further Development of the
System of Public Education was published, youth quality in rural
youth schools where workshop heads of collective farms and state
farms were trained (heads of collective farms, their deputies, heads of
farms, accountants of collective farms, etc.) improved greatly (TsDAVO
Ukrainy, f. 2, d. 9, c. 7590, p. 168).

In Kitsmansky district in Chernihivs’ka oblast, all the brigade
leaders, section leaders, mechanizers, livestock enterprise workers
who did not have any secondary or eight-year education went to rural
youth schools, and in Zastavniansky district of the same oblast out of
1.900 people who finished school in 1961/1962, 70% were shock workers
of collective-farm production: 45 heads of collective farms and village
councils, 80 brigade leaders, 113 section leaders, 173 livestock breeders,
98 mechanizers. 3.500 shock workers studied at rural youth and training
schools in Volyns’ka oblast. Many shock workers got that way their
secondary education in Kyivs’ka, Cherkas’ka, Chernivets’ka oblasts
(TsDAVO Ukrainy, f. 2,d. 9, ¢. 3717, p. 163).

Thanks to the secondary education reforming, already by the
end of the 1950s those rural people who had been eager to study were
empowered to get further vocational secondary and higher education.
Agricultural training colleges, which consisted mostly of rural youth,
had become quite popular in this regard. Between 1959 and 1965, they
trained 18-24 thousand junior agricolists, livestock experts, veterinary
technicians, accountants and other specialists annually (Istoriia
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selianstva, 1967, p. 510). Even so, the shortage of qualified personnel
had been a vexed problem of the Ukrainian village for a long time
because the majority of the rural schools graduates did not leave villages
and continued to work on collective farms limiting themselves with
basic school education.

Conclusions. In general, the period from 1953 to 1964 was marked
by a complex process of secondary school restructuring. Since 1958,
instead of seven-year, a compulsory eight-year school education was
introduced, thus, full secondary education could be received in three
stages: after finishing full secondary school, by continuing education
at a school of rural or working youth or in a labor polytechnic school
with industrial training, which was compulsory in the upper classes
and, in the rural areas, was functioning in the form of pupil’s pro-
duction brigades. It was thanks to it that rural pupils of senior classes
could receive the skills of work.

Thus, during 1953-1964, the development of school education
in rural areas, despite major deficiencies (shortage of skilled personnel,
reduction of hours devoted to humanity subjects, overloading most
rural schools pupils with labor during industrial training, and divorcement
of that labor from the curricula, the transformation of schools into
powerful coordinators of ideological work), helped to solve one of the
main tasks — overcome illiteracy among rural population gave them
the opportunity to get further education in training colleges and
agricultural higher educational institutions.
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